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Abstract:

This article explores the use of project-based learning (PjBL) in English language teaching at SMAN 1
Gedangan through students’ insight. Using a qualitative research design, data collected through interviews,
observations, and a survey of students. The findings showed that PjBL improved students engagement,
language proficiency, and critical thinking skills despite challenges such as limited resources, time, and
assessment. The study also found that students were more confident when using English in academic and social
contexts. PjBL improved their ability to write and speak in a more structured manner and increased their
understanding of vocabulary and grammar. This study recommends profesional development, resourch
allocation, curriculum integration, flexible scheduling, and assessment training to optimize PjBL and improve
English language acquisition. This study emphasizes that continuous support from schools and educators is
essential to ensure PjBL is successful. With the right method, PjBL can be an acquire better language skills and
skills that fit the modern world.
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1. INTRODUCTION

As globalization demands the ability to communicate in international languages,
English language skills are increasingly needed by students in today’s educational
world. However, many students still face difficulties in mastering English, especially
in classroom learning. Making English learning more interesting and engaging for
students is one of the challenges often faced. Previous research has shown that
traditional learning approaches are often less effective in improving students’ English
language skills. To improve students’ and critical thinking skills in English, a more
contextualized and interactive learning approach is needed. Conventional learning
methods usually center on memorization and written exercises, which are often
insufficient to increase students’ engagement in the learning process. As a result, it is
necessary to find a more contextual and interactive approach. As a result educators must
look for the alternative method that are more creative and engaging for students.
Project-based learning (PjBL) is an increasingly popular learning approach. Previous
studies have shown that PjBL can improve students’ critical thinking skills, language
proficiency,and desire to learn.

The development of students’ life skills has become very important in modern
education, especially in English language learning. According to research, project-
based learning (PjBL) can help student to participate in the learning peocess actively
and work together,which enables them to solve real problems and develop important
interpersonal skills (Wahbeh et al., 2021 & Guo et al., 2020). The PjBL process, which
includes implementing, planning, investigation and reflection, improves students’
speaking ability (Kusmaryani, 2022). English language learning can be improved with
PjBL in rurual schools (Kemaloglu-Er & Sahin, 2022). PjBL also serves to build
intercultural knowledge among students (Kim, 2019). By incorporating PjBL into the
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English curriculum at SMAN 1 Gedangan, it is expected that students can notonly
improve their English proficiency but also gain deeper insight into cultural diversity
and relevant life skills in the modern world.

The Project-Based Learning (PjBL) approach is anticipated to enhance the quality
of English education at SMAN 1 Gedangan. This method not only helps students learn
English, but also helps them learn to think critically, cooperate, and work together in
teams. PjBL connects lessons to the real world and encourages problem solving in daily
life by involving students in the active learning process. PjBL has been shown in
severak studies to increase students’ participation in learning, improve their
communication skills, and teach students to work together and complete projects.
Moreover, students are directly incolved in learning a topic they are passionate about,
which allows for deeper learning (Guo et al., 2020 & Kusmaryani, 2022). In addition,
PjBL allows students to speak and interact in English in a more real context. As a result,
students feel more confident in conveyng ideas and interacting in the language.
Therefore, students have the opportunity to learn very important life skills, which are
invaluable in the modern era. This study is important to understand how PjBL can be
effectively applied in the context of schools in rural areas, as well as how students’
learning experiences can be enriched through diverse project activities.

Against the background, research into the use of PjBL at SMAN 1 Gedangan will
provide a usefull understanding of students’ experiences and how it impacts on their
English language learning. This study was to find answers to the three main question:
1) How does PjBL affects students’ engagement in english language learning process?
2) Can PjBL improve students’ English language proficiency? 3) Can PjBL improve
students’ critical thinking skills? This research focus on students’ perspectives, this
study pays attention to students’ views on the implementing of PjBL. Thisis improtant
to understand the effectiveness of PjBL from the learners’ perspective. This study aims
to explore students’ experiences in project-based learning at SMAN 1 Gedangan and
improve the quality of English language learning. By using qualitative approach, this
research aims to contribute to the developmnet of a more creative and student-centered
approach to English language learning. The result of this study are expected to help
educators and plicy makers make teaching more interesting and meet students’ needs.
Schools in both rural and urban areas can adopt PjBL to improve the quality of English
learning by understanding how this method can be used effectively. As a result, this
research bot only help students improve their skills, but also helps build more inventive
teaching methods for the education system.

2. METHOD

This study chose a qualitative research design to gain a deeper understanding of
students’ experiences when using project based learning (PjBL) at SMAN 1 Gedangan.
Qualitative design allows researcher to study students’ subjective perspectives,
understand their social and cultural contexts, and discover details in learning
intersections. Qualitative methods were chosen because they allow reserachers to
thoroughly study students’ experiences, which are difficult to measure with quantitative
approaches. This method also allows researchers to study the various social and
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emotional components that can influence the effectiveness of project-based learning.
This study combines various data resources to ensure the accuracy and reliability of the
information. The triangulation approach offers the researcher the opportunity to endorse
results using multiple viewpoints and increases the credibility of study results. The
researcher was able to understand students’ perspectives on the apllication of PjBL in
the English course at SMAN 1 Gedangan by employing various techniques csuch as
discussion, classroom observation and document review.

This research used a variety of methods to gather detailed information. Students
were randomly interviewed to obtain their personal experience of the PjBL program,
including the obstacles they faced and the evolution of their language skills. A total of
15 students were porpusively selected based on their English proficiency level. This
was done to get a more diverse view of their experience of using PjBL and to ensure
that the result of the study reflected the wider classroom experience. Over the course of
the project, the researcher was able to observe first-hand student interactions, group
dynamics and English language use through classroom observations. The researcher
also organized face to face interviews and group discussions with several students, with
the aim of enriching their collective experiences. These group discussions encouraged
students to share their views, difficulties and successes during the PjBL process. This
method helped the researcher understand how students cooperate, share ideas,a nd solve
problems in groups, which are important component of socialization skills.

The researcher used the tematic analysis method to analyze the data collected. In
this step, a thorough coding process of the data was conducted to identify the main
topics that emerged from the interviews, observations, and focus group topics. Thematic
analysis helped in finding common patterns, students’ perceptions of PjBL, and the
impact on their language skills and critical skills. Qualitative analysis of all data was
conducted with a focus on in-depth understanding of students’ subjective experiences.
The researcher asked students for feedback on the results of the study after data
collection and analysis. This helped to ensure that the researcher’s interpretation of the
students’ experiences matched their own opinions. Validation also aims to strengthen
the credibility of the reserach results and provide space for students to provide
additional comments.

3. FINDING AND DISCUSSION

The result of this study show that implementing project-based learning (PjBL)
increases students’ engagement in learning. PjBL improves students’ social and
academic skills by providing more authentic and meaningful learning experiences. The
study showed that the PjBL process in the classroom consisted of four stages: enquiry,
planning, implementation, and reflection. Students were seen actively co-operating in
groups, talking and creating their own project. The result of interviews and observations
conducted with fifteen purposively selected students showed that students’ level of
engangement in PjBL varied depending o their academic background and their
confidence in English. Students with better English proficiency tended to be more
active in project discussions and presentations, while students with lower English
proficiency initially had difficulties, but graduallt showed improvement. This suggests,
as previous research has shown, that PjBL can accommodate different levels of student
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ability and help all participants (Guo et al., 2020). Each student felt more values in the

learning process when the task was assigned to their group “we learn a lot by working

together, everyone had a role, and we helped each other,” said one student.

3.1 Student Engagement

The result showed that students’ engagement increased significantly during the

project-based learning process. For example, only a small number of sudents
actively asked questions and gave opinions when PjBL started. However, as time
went by, most students became more courageous to speak up and engage in group
discussions. The increased confidence of students in conveying concepts and
discussion results in front of the class also shows an increase in student
engagement. In addition, students were very interested in seeking additional
information about their projects. They did this by reading books and other sources.
This shows that PjBL can create a fun and challenging learning environtment that
encourages students to actively participate. The outcomes of this study revealed
that PjBL 1s good for students’ collaboration skills in addition to increasing active
participation. Group work teaches students to communicate well, organize their
respective roles, and respect each other’s opinions. Not only in group discussions,
students also began to take initiative in managing their tasks, such as dividing tasks
fairly and making plans to better complete the project. In addition, the group
discussion process helps students to support each other and solve problems
together. The experience of working in groups makes students feel more
responsible for their projects. In particular, the observation results showed that
students who were previously passive began to participate more actively in the
learning process. These results show that PjBL can help students overcome
difficulties to participate in classroom learning. This show that PjBL increases
students’ participation and helps them work well together, which is beneficial for
daily life.

3.2 English Proficiency

PjBL improve s students’ English language proficiency. One example is when
students delivered their project presentations fluently and confidently, using a
variety of vocabulary and complex sentence structures. Not only that, students also
showed improvement in English pronunciation and intonation, which made their
communication clearer and easier to understand. The analysis of students’ writing
also showed improvement, especially in gramatical accuracy and the use of linking
sentences. Not only in terms of speaking, but also in terms of writing, students
become more able to improve their own writing and more sensitive to grammatical
errors. Even more than what the teacher expected, some students were able to
produce creative writing. This improvement shows that PjBL not only improves
students’ theoritical understanding of grammar, but also helps them apply it in real
life through real tasks. During the PjBL process, students’ listening skills also
improved. In addition, students’ listening skills get better as they get used to hearing
different accents and ways their friends speak in English, which helps them
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understand the meaning more quickly and precisely. Students were taught to listen
to their peers’ ideas and opinions in discussions, as well as understand the lessons
given in English. There were some students who initially had difficulty
understanding spoken English, but as the project progressed, they became more
accustomed to it and were able to speak in English better. In that case, students
become more confident when speaking in English outside of class, such as talking
to friends or teachers. Thus, PjBL improves students’ academic skills in English in
addition to increasing their confidence in using the language in various situations.
Therefore, PJBL improved students’ language production skills as well as their
receptive skills in the general understanding of English.

3.3 Critical Thinking Skill

In addition, this study showed that PjBL succesfully imrpoved students’ ability
to think critically. In designing the project, student were able to analyze data, draw
conclusions, and evaluate their project result. Students’ critical thinking skills are
also seen in the way they find problems during the project and look for solutions
on their own or with friends. This show that PjBL has helped students develop
critical thinking skills that are very important in the real world. This process not
only improves students’ analytical skills, but also teaches them to think more
logically and systematically in dealing with academic challenges and daily life
problems. The study also shows that PjBL helps students communicate with others.
Through group work on projects, students also learn to negotiate, express opinions,
and understand different perspectives, which helps them better communicate with
others. Students are trained to convey their ideas clearly and convincingly both
orally and in writing during each stage of the project. Students not only learn to
make presentations but also learn to write project reports in a more systematic and
structured way. This improves their ability in academic writing. Once the project is
completed, students can not only more confidently present their project result, but
they can also freely receive criticism and suggestions from their classmates.
Students not only learn to accept criticism and suggestions, but they also begin to
learn how to give constructive feedback to their peers. This result in a more
collaborative and helpful learning environment. As a result, PjBl not only improves
students’ critical thinking and communication skills, but also makes them more
confident, open, and ready to face real-world challenges. This ability is essential to
foster self-confidence and the ability to communicate well in various situations
outside the classroom environment.

The study indicates that implementing PjBL at SMAN 1 Gedangan has
improved students’ desire to learn and their English proficiency. As the themes of
the projects relate to everyday life, the majority of students feel more motivated
and value the learning process. Deva commented “PjBL stimulates my interest in
finding information and acquiring new knowledge”. PjBL also teaches students
critical thinking and problem-solving skills. Overall, this study shows that PjBL
makes learning more rewarding for students. Not only do students participate more
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actively in learning activities, but this method gives them the opportunity to

discover English lessons in new ways and stimulates their desire to learn.as a result,

students are better prepared to take on challenges outside the school environment.

The study show that the implementation of PjBL at SMAN1 Gedangan resulted in
improved students’ participation and oral skills. This result is consistent with the
previous research showing that PjBL can improve students’ motivation and
communication skills (Wahbeh et al., 2021 & Kusmaryani, 2022). In addition, this study
is in line with the findings from Kemaloglu-Er & Sahin (2022) who showed that PjBL
can improve students’ speaking skills by giving them the opportunity to use language
in real situations. Through project-based learning, students become more accustomed
to speaking in English naturally and are more confident in expressing their ideas. This
results is consistent with previous studies showing that PjBL not only increases
students’ motivation to learn, but also helps them improve their communication skills.
PjBL gives students the opportunity to communicate in real-life situations and helps
them confident in using English. According to research conducted by Kim (2019), PjBL
helps students develop intercultural competence because they interact more frequently
with different points of view and understand the social context in the use of English. As
a result, PjJBL not only improves students’ speaking skills but also helps them
understand language use in various academic and professional contexts. Whats more,
the project-based learning process enables students to apply learned concepts to real-
world situations, resulting in deeper, more meaningful learning. This support the idea
that PjBL is an effective learning method for improving language skills, particularly in
the areas of speaking and presentation. PjBL not only improves students’ speaking
skills, but also helps them in writing better. Kusmaryani (2022) found that PjBL helped
students compose texts with more structure and improved their grammatical accuracy.
This show that the prositive impact of PjBL is not limited to improving speaking skills
but also to improving other language learning skills.

PjBL increases students engagement by encouraging them to actively participate in
real-world projects, making learning more meaningful. In addition, interaction within
groups helps students develop critical thinking and social skills. This is also in line with
the findings in earlier studies that highlighted the importance of collaboration in project
based learning (Guo et al., 2020). This results also indicate that PjBL can improve
students’ social skills by supporting group work. Students will be trained better at
interact, colaborate and share tasks at every stage of the project. These interpersonal
skills are essential to the needs of modern workplaces, where collaboration and
communication skills are important. In addition, the ability to work together in teams
and communicate well are essential skills in the modern world of work (Guo et al.,
2020). Therefore, implementing PjBL from the beginning can help students prepare
themselves to face challenges in the world of work that increasingly demand good
cooperation skills and interpersonal skills. Students with improved social skills also be
more open and respectful of other opinions. This is important for developing a more
tolerant and emphathetic attitude.
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However, the difficulties encountered when implementing PjBL need to be taken
into account. Difficulties in time management difficulties and students abilities indicate
the need for additional support from teachers in planning and managing projects. It is
important to overcome these difficulties so that all students can contribute effectively
and reap the full benefits of this learning method. In addition to time management issues
and differences in ability, this sudy also revealed that some students lacked the
confidence to express their opinions at the start of the PjBL process. This may be
because they were awkward in English or afraid of making mistakes. The teacher’s role
as a facilitator is very important in creating a supportive environment and increasing
students’ confidence in problem-solving. By giving students constructive feedback and
motivating them to keep trying, teachers can remove psychological barriers and
facilitate students’ active participation. Constructive feedback is also part of teacher
support, which can help students be more confident in conveying their ideas (Wahbeh
etal., 2021). Teachers can create a more inclusive learning environment and encourages
all students to actively participate in the project with the right approach.

Consequently, this research argues that PjBL could be an effective method for
learning English, while requiring a balace that takes into account potential difficulties
in its application. This research demonstrates that PjBL offers multiple benefits for
optimizing students’ daily abilities and English skills. In addition to improving students’
language skills, this method helps the learn to think critically, solve problems, and
cooperate, which are essential for academic and professional success. According to
Wahbeh et al. (2021), PjBL encourages students to think more analytically and
reflectivelly when completing project-based tasks. They do this by giving them the
opportunity to learn the topic thoroughly, which makes the learning environtment more
interactive and enjoyable. However, the successful use of PjBL largely depends on the
quality of the teacher’s role in designing and guiding the project. To ensure that each
stage of the project goes well and meets the needs of the students, the teacher has an
improtant role. According to Guo et al. (2020), the success of PjBL depends on the
teacher’s ability to provide clear directions and create an environment that supports
cooperation and exploration. Therefore, it is crucial for teachers to be trained in
optimally implementing PjBL strategies. In addition, the success of PjBL depends on
the school’s support in providing adequate resources, such as access to learning
materials and technological facilities. School support includes providing a good
learning environment, both in terms of facilities and policies, which allows PjBL to be
incorporated into the curriculum on an ongoing basis. Kusmaryani (2022) found that
access to technology and adequate learning resources are essential to increase the
effectiveness of project-based learning. PjBL can be a sustainable approach and have a
greater positive impact on student development if it receives adequate support. For this
reason, further research should investigate methods that teachers can use to overcome
problems that arise during the PjBL process. Thus, the PjBL model can be better utilized
in various educational environments. Further research can be conducted to find the best
way to overcome the problems that arise when implementing PjBL and to find out how
effective this method is in various educational contexts. Kim (2019) showed that PjBL
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can be adapted to various educational environment by changing the project theme and
teacher mentoring startegies. Thus, PjBL can continue to grow as an innovative and
relevant learning method in education.

4. CONCLUSION

At SMAN 1 Gedangan, the implementation of Project-based learning has shown
the potential to improve the overal qulaity of learning and encourage students’ interest
in learning. Not only do students gain better academic knowledge through project that
are relevant to the real world, but they also learn 21st century skills such as critical
thinking, creativity, collaboration and communication. Nevertheless, continous efforts
from varoius parties are needed to maximize the potential of PjBL. All parties, including
teachers, students, schools, and even parents, should be committed to the sustainability
of PjBL implementation. With consistent support from various stakeholders, the
elarning environment can become better for students to acquire academic and non-
academic skills. First and foremost, the quality of projects must be continously
improved. Students will be more motivated to actively participate in the learning
process if the projects match their interests and life context. In addition, the difficulty
level of the projects should be adjusted to the students’ ability so that they feel
challenged but still able to complete them. Second, successful implementation of PjBL
requires continous and in depth training on PjBL learning strategies from project
planning to implementation and evaluation. As stated by Guo et al. (2020), teachers
with adequate PjBL training can be more effective I helping stduents understand
concepts more deeply. Effective project-based learning methods, approaches to guiding
students, and how to objectively evaluate project results should all be part of this
training. Thus, teachers can help students learn and provide constructive feedback.
Finnaly, schools must provide adequate facilities, such as laboratories, libraries, and
internet access, as well as various learning resources relevant to the project theme. The
availability of adequate resources, both in the form of infrastructure and learning
materials, is very important to suport the implementation of PjBL. PjBL can be a useful
learning model to improve education at SMAN 1 Gedangan and prepare students to
face future challenges with support from various parties. In addition, this study found
that PjBL increased students’ motivation and engagement and helped them develop
skills such as teamwork, problem solving, and communication (Kim, 2019). Therefore,
to maximize the benefits of PjBL for all students, it is imperative to continue exploring
the best ways to implement it. PjBL can be an inventive and successful elarning model
if there is continuous support from various parties and quality improvement in project
planning and implementation. This method not only improves students’ academic
undestanding but also provides them with essential 21st century skills to face future
challenges. As a result, PjBL should be contiously developed in the education system
to benefit students and the education world as a whole.

Copyright © 2024, the Authors. Published by The English Language Education Department
This is an open-access article under the CC BY-NC license ( http://creativecommons.org/licenses/by-nc/4.0/ ) 460



http://creativecommons.org/licenses/by-nc/4.0/

£\ PROCEEDINGS OF THE ICONELT N

o
International Conference on English Language Teaching (4™ ICONELT 2024) ISSN . 2985-7643

. REFERENCES

Wahbeh, G.D., Najjar, E. A., Sartawi, A. F., Abuzant, M., & Daher, W. (2021). The
Role of Project-Based Language Learning in Developing Students’ Life Skills.
Sustainability, 13(12), 6518. https://doi.org/10.3390/su13126518

Guo, P., Saab, N., Post, L. S., & Admiraal, W. (2020). A review of project-based
learning in higher education: Student outcomes and measures. International
Journal of Educational Research, 102, 101586.
https://doi.org/10.1016/j.ijer.2020.101586

Kemaloglu-Er, E., & Sahin, M. T. (2022). Project-Based Learning in English Language
Teaching at a Rural School: A Case Study from Turkey. Novitas-ROYAL
(Research on Youth and Language), 16(1), 34-55.

Kim, M. K. (2019). Project-Based Learning Experience in the Construction of
Intercultural Knowledge. Modern English Education, 20(2), 1-18.
https://doi.org/10.18095/mees0.2019.20.2.1

Kusmaryani, W. (2022). Project Based Learning (PBL) in English Drama Course: The
Process and Its Impact on Students’ Speaking Skill. Linguistics and ELT
Journal, 10(2), 1. https://doi.org/10.31764/leltj.v10i2.11842

Copyright © 2024, the Authors. Published by The English Language Education Department
This is an open-access article under the CC BY-NC license ( http://creativecommons.org/licenses/by-nc/4.0/ ) 461



http://creativecommons.org/licenses/by-nc/4.0/
https://doi.org/10.3390/su13126518
https://doi.org/10.1016/j.ijer.2020.101586
https://doi.org/10.18095/meeso.2019.20.2.1
https://doi.org/10.31764/leltj.v10i2.11842

