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Abstract:

Directed Motivational Current (DMC), or DMC s, is a new theory in the field of applied
linguistics introduced by Dornyei and his colleagues (2015). Although research on
DMC in second language acquisition (L2) has advanced recently, systematic analysis of
EFL learners remains insufficient. In this context, through an activity-theoretic lens and
the novelty of this theory, this study examined how EFL learners experience the key
aspects of DMC. The three students identified as having DMC took part in this research.
Data were gathered through observations and semi-structured interviews. The results
revealed that when EFL learners experience DMC, they engage with all the core
elements of DMC, including goals and vision, triggering factors, salient facilitative
structures, and positivity emotionality. Further, personalized learning experiences,
supportive learning environments, and ongoing self-reflection were crucial for
maintaining motivation and achieving language proficiency. Students who actively
monitor their progress, celebrate their achievements, and manage their time and
resources effectively demonstrate a greater capacity for sustained engagement and
successful language acquisition. These results emphasise that while everyone is
motivated, not all experience DMC. EFL learners illustrate this, indicating a crucial
opportunity to develop and explore how DMC affects English learning.

Keywords: Directed Motivational Current; English Foreign Language; English for
Specific Purposes

INTRODUCTION

Motivation plays an essential role in acquiring language (Ushioda, 2011). Motivation
to learn English as a foreign language (EFL) is a crucial determinant of student
performance, particularly in contexts that need specialised abilities such as English for
Specific Purposes (ESP). Factors such as the intricacy of technical terminology,
insufficient exposure to genuine contexts, professional aspirations, and the perceived
relevance of materials frequently undermine sustained motivation (Kormos & Csizér,
2014). Nonetheless, a significant proportion of EFL learners encounter difficulties in
sustaining motivation during their language acquisition process. Directed motivational

currents (DMC) are recognised as potent influences that motivate learners and propel them
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toward goal attainment (Karimi & Parsamajd, 2024). The theory of Directed Motivational
Currents (DMC) provides a dynamic framework for comprehending this phenomenon,
highlighting that motivation is not static but rather fluctuates and can be influenced by
Intricate interactions among explicit objectives, positive emotional experiences, social
support, learning autonomy, and contextual stimuli. It represents an intense, motivational
drive or surge that can stimulate and sustain long-term behaviours, such as acquiring a

second language (Dornyei et al., 2016; Dornyei et al., 2015).

Within the English for Specific Purposes (ESP) framework, DMC, a novel concept
introduced by Dornyei et al. (2016), Henry (2019), and Henry et al. (2015) emerges as a
robust motivational force propelled by pragmatic requirements. For instance, driven
engineering students attain proficiency in English to comprehend software documentation
or engage in international initiatives. Research from Jahedizadeh & Al-Hoorie (2021)
indicates that career-oriented objectives (e.g., becoming a multinational engineer) and
recognition of the necessity for language proficiency are critical determinants in eliciting
DMC. The DMC framework adopts a socio-dynamic perspective, wherein learner
motivation, individual learner characteristics, the learning task, and the specific learning
situation are viewed as dynamically interconnected. Considering the DMC framework's

novelty, its descriptions are predominantly theoretical (Peng & Phakiti, 2022).

LITERATURE REVIEW
DMC Frameworks

DMC is an exceptional motivational surge characterized by goal/vision-orientedness,
a salient facilitative structure, positive emotionality, and generating parameters (Al-
Hoorie, 2017; Dornyei, Ibrahim, et al., 2014; Dérnyei, Muir, et al., 2014; Muir & Dornyet,
2013). A vision 1n the case of a DMC is so vivid that learners can imagine themselves
achieving their future projects (Ibrahim, 2016a). A salient facilitative structure provides a
distinctive pathway that facilitates the establishment of behavioral routines to sustain the
DMC'’s ongoing intensive motivation until achieving the desired goal (Dornyei et al.,
2016). Positive emotionality is the enjoyment of getting closer to the end goal (Henry et
al., 2015). The generating parameters are triggers for a DMC; these situations, either
positive or negative, push the learners to react emotionally to achieve a significant goal

(Ibrahim, 2017). A DMC has a clear, well-defined target goal for the individual’s
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motivation and energy investment to help students achieve their wants, like mastering
English; in other words, those caught up in a DMC use all their resources to achieve a
well-defined target goal (Zarrinabadi & Khodarahmi, 2023). However, the sustainability
of this motivation depends on structural support, such as access to contextual ESP
materials (Hyland, 2022) and learning autonomy that allows students to tailor learning

strategies to their specific needs. (Dérnyei & Ushioda, 2011)

Furthermore, the emotional dimension of DMC, such as the sense of pride when
successfully applying technical vocabulary or the satisfaction of completing a simulation
project, strengthens the commitment to learning. This shows a core of DMC, which is
positive emotionality (Peng & Phakiti, 2022). The challenge lies in how educators can
design an ESP curriculum that meets academic needs and creates continuous motivation
through meaningful tasks that connect to students' professional identities (Henry, 2020).
A deep understanding of the mechanisms of DMC in ESP is key to transforming

situational motivation into lasting language competencies.

Learning ESP requires high motivation due to its specific and often complex nature.
EFL students studying ESP face additional challenges in mastering English related to their
field of study, such as technical terminology and unique professional contexts. Research
shows that sustained motivation is essential for the success of language learning, especially
in the context of ESP, where students must be able to apply their language skills in real-
world situations; specific needs are also an essential concern of ESP. (Basturkmen, H.
(2010). Developing Courses in English for Specific Purposes. Cambridge University Press,
n.d.)

Previous research has explored motivation in language learning, including EFL, from
various perspectives. Theories such as intrinsic and extrinsic motivation (Deci & Ryan,
2000) highlight the importance of internal and external factors in motivating students. In
contrast, goal theory (Locke & Latham, 2002) shows how clear goals can improve learning
performance and commitment. In addition, research on motivation in the context of EFL
has identified various factors influencing student motivation, including social context,

teacher support, and the relevance of learning materials (Ushioda, 2011).

However, studies that specifically explore the phenomenon of DMC in the context of

EFL are still limited. The DMC theory provides a strong theoretical framework,
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explaining how motivation can be directed and maintained through positive experiences,
facilitative structure, and social support. Some early studies suggest that DMC can be
essential in increasing student engagement in language learning. Still, this study has not
explicitly linked DMC to specific needs in ESP. Research by Jahedizadeh and Al-Hoorie
(2021) and Gumiis and MuiR (2020) highlights the need for more empirical studies to
understand how DMC operates in particular contexts such as ESP. Research by Muir
(2020) suggests that understanding the dynamics of DMC can help educators design more
effective interventions to increase student motivation. The study's findings of Zarrinabadi
and Khodarahmi (2023) indicated that the fundamental components of the DMCs were
identifiable within the Iranian EFL context. This illustrates that the DMC construct is a
valid and reliable framework for understanding the profound motivating experiences of

language learners. To meet this, the research question was formulated:

RQ1. How do the EFL students experience DMC in learning ESP?

METHOD
Research Design

This study utilised qualitative research with a case study to examine the phenomenon
under study. The qualitative design describes human experiences based on what people
see, think, feel, remember, judge, and do (Creswell, J. W., 2017). . Furthermore, Creswell
(2013) it emphasises that qualitative research is essential to understand the complexity of
problems that quantitative data cannot adequately explain. The research involves a rich,
flexible, and contextual interpretive process, allowing researchers to dig deep insights into
the participants' experiences. Most DMC studies use a qualitative design (Henry et al.,
2015; Zarrinabadi & Tavakoli, 2017; Zarrinabadi & Khodarahmi, 2023).

Participants

This research takes place in Insitut Teknologi Gamalama (INTEG), a vocational
higher college and private University located in the City of Ternate, North Maluku,
Indonesia. The participants' targets are students from two majors: Informatics and
Computer Engineering. Based on preliminary data from Campus Administration Staff,
there are currently 140 active students in both majors, and they will be the ones who will
receive questionnaires later. Anyone with DMC experience is the researcher who will look

at it.
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Not all motivational experiences will have the energy of DMCs (Zarrinabadi et al., 2019;
Henry et al., 2015; Zarrinabadi & Khodarahmi, 2024). They may have a motive, but they
do not have a DMC. The challenges and limitations in getting participants identified as
experiencing DMC are also felt by Karimi & Parsamajd (2024), Zarrinabadi & Tavakoli
(2017), Rasman (2021), Sak (2019), and Murillo-Miranda (2019). Therefore, as done
previously by some researchers, to enhance the potential of identifying students with a
DMC-type experience, this study adopted a systematic participant sampling technique to
evaluate the presence of DMC among EFL students’ learning ESP.

Instruments

This research used a single instrument to cover the RQs: a Semi-Structured Interview.
The Semi-structured interview was obtained from Zarrinabadi et al. (2019) and
Zarrinabadi and Khodarahmi (2024). It is applied to collect data on how EFL students
experience DMC. This instrument is one of the most commonly used methods in
qualitative inquiry and offers researchers significant latitude to adjust courses as needed

(Saldana & Omasta, 2018).

Data Collection Procedures

Several things need to be considered in the process of collecting data. According to
Saldafia (2013) those processes, settings involve selecting participants or sites to
understand the research problem and question, rather than random sampling or many
locations. Qualitative interviews involve several methods, such as in-person, telephone, or
focus group interviews, with some documents supported, such as audiovisual, book notes,
pen, and recording. However, this study focuses on face-to-face interviews. In short, the
procedures were requesting official approval from INTEG, requesting confirmation from
two English lecturers to obtain their authorization for providing sample recommendations,
sharing instruments, an open-ended instrument from Muir (2016) to help the researcher
redetermine and strengthen the sample, analysing the result if the questionnaire and
determining the sample, conducting an interview process started by semi-structured

interview simultaneously, 12 questions given, about 30 — 60 minutes per person, based on

Creswell (2013).
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Data Analysis Procedures

This study's data analysis procedure followed Saldana and Omasta (2018) begins with
a verbatim interview transcription to understand the context. The researcher then read the
data repeatedly to familiarize themselves and record the initial impressions. After that, the
researchers grouped the codes into thematic categories through the second coding cycle to
find the appropriate data linked to the theory. Memoing is done to record reflections and
ideas. The main themes are identified, and validation is done through member checking
and triangulation. Finally, the findings are connected to relevant DMC theories to provide

a deeper context.

FINDINGS AND DISCUSSIONS

The present study explores how EFL students experience Directed Motivational
Currents (DMC) in the context of learning English for Specific Purposes (ESP),
particularly for computer-related fields. The findings reveal that the DMC experience is
dynamic and multifaceted, shaped by a blend of personal goals, triggering events,

supportive structures, and positive emotional experiences.

Interplay of DMC Components in ESP Learning

The results align closely with Dornyei et al.’s (2016) conceptualization of DMC as a
powerful motivational surge characterized by a clear vision, triggering factors, facilitative
structures, and positive emotionality. These are the core of DMC found in students’

experience.

In this study, students’ goals, such as becoming a graphic designer or cybersecurity
expert, served as strong motivational visions, echoing Doérnyei and Ushioda’s (2011)
emphasis on the importance of future self-guides in sustaining long-term motivation.
These goals provided direction and a sense of purpose, which previous research has shown
to be crucial for the emergence of DMC (Muir & Doérnyei, 2013). Like Ridho, who aims
to become a skilled graphic designer, Aulia aims to master her English vocabulary and
speaking skills; Azilah aspires to excel in cybersecurity and work in a tech company.

Ridho: ... I want to be a graphic designer, and I can be great there. There are
also many English terms.

Aulia: ... expand knowledge of common vocabulary and phrases, improve
English-language dialogue skills.

e-ISSN: 3025-1575 | 342



Azilah: ... is to become an expert in cybersecurity and work in a technology
company.

In addition, when observing how students determine their goals, it has been found
that the goals they choose depend on individual factors and their future professional
careers. These goals encompass their development of English language skills and
engineering skills relevant to their current field of study.

Ridho: I decided that this was my goal after college, and was supported by
my parents

Aulia: ... My personal goal is to practice independently with the help of
apps, Google, and peer support.

This statement seeks to explore how they determine their English learning goals.
Several factors influenced this decision, including parental support, individual abilities,

deep dreams, a passion for the English language, and a curiosity about technology.

Key factors, including impactful early experiences with English via native speakers or
Interactive classroom experiences, are vital for starting the DMC process. This aligns with
Henry et al. (2015), who emphasized the importance of strong motivational triggers in
sparking DMC episodes in language learners. Ridho, the first participant, is driven to
expand his English vocabulary because he often encounters English terminology in his
studies. He is confident that improving his English abilities will enhance his career

opportunities in the technology sector.

Ridho: ... Many courses have mostly English or computer materials. So, I
deepened my English so that I could get career opportunities in the
field of technology. This is the most motivating thing.

Ridho’s experience with DMC is connected to his participation in competitions. He
feels motivated during English for Computers while competing in campus design events.
The abundance of English terms fuels his curiosity and desire to learn. This experience
enhances students' interest in English, reinforcing their motivation to study further. On-
campus design competitions foster a challenging environment; interactions with English-
speaking peers provide a practical language context.

Ridho: ... There are many terms when participating in the competition on

campus, so it becomes more interesting because of the large number
of English words used.
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The presence of salient facilitative structures, including individualized strategies and
digital resources, mirrors the findings of Zarrinabadi et al. (2021), who observed that
supportive learning environments and accessible resources help students maintain

momentum in their language learning journeys.

Aulia uses technology, Google Translate, and YouTube tutorials to visualize and
achieve their goals. This kind of activity is categorized as the facilitative structure at DMC.
Aulia often watches video tutorials and learns to use an English dictionary as her main
activity to achieve her English learning goals. Access to these resources allows her to study
independently and achieve her learning goals.

Aulia: I opened it and asked for Google Translate help, watched the tutorial
on YouTube

Azilah visualizes her goal. She is studying harder and updating her knowledge in the
field of technology. This statement shows a facilitative structure. Students experience
DMC by setting a clear strategy and committing to studying harder. This decision is
supported by the desire to constantly update knowledge, which may be influenced by
external factors such as the educational environment and social support.

Azilah: Study harder, and renew knowledge about technological
developments.

The final core positive emotionality, another key component of DMC, was evident in
students’ enjoyment of English through music, films, and engaging classroom experiences.
This supports Dornyei’s (2019) argument that positive affect sustains engagement and
enhances the overall learning experience, rewarding and self-reinforcing the motivational

current.

Ridho notes that DMC enables him to stay focused and motivated by providing clear
goals and structured pathways for his learning, resulting in a directed and efficient study
process. These clear goals and structured pathways are essential.

Ridho: ... DMC helps me stay focused, have clear goals, and provide a
structured path.

Meanwhile, Aulia mentions that having DMC influences her enthusiasm and
motivation, allowing her to learn freely and at her own pace, anywhere and anytime.
Flexible learning and sustained motivation: DMC positively influences Aulia’s motivation

and involvement in learning English for computers. The flexibility provided by DMC
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allows students to learn freely, both in terms of time and place, which strengthens their
enthusiasm and motivation.

Aulia: ... DMC encourages creativity and motivation, allowing for free and
flexible learning.

Aczilah finds learning English challenging and enjoyable, even though she has liked it
since junior high school. She appreciates the interest and challenge of acquiring a new
language, particularly the vocabulary, which keeps her motivated and engaged. This
shows that viewing language learning as a fun and stimulating activity can sustain
motivation. She has been deeply interested in English from the start and has maintained
her enthusiasm up to now.

Azilah: My experience of learning English was challenging and exciting, sir.
Kind of, there is a new vocabulary that needs to be learned. I have

loved English since junior high school, and I immediately liked it
the first time I got to speak it.

Their experiences show that personal interest and emotional engagement can greatly
motivate language learning. Enjoyable activities also play a vital role in enhancing
language skills. The motivation stemming from a passion for Western music and film
creates a consistent drive to learn English. This motivation grows during her college years,
highlighting how personal interests and external influences can boost language
acquisition. Additionally, they practice English through informal methods, such as
listening to English songs and watching Western movies. These activities make learning
enjoyable and help them naturally acquire vocabulary. This also influences the presence

of the four cores that DMC encounters. It all began with this positive experience.

This section highlights that Directed Motivational Current (DMC) significantly
influences students' motivation and engagement in learning computer English vocabulary.
Students reported that DMC helps them stay focused and motivated by offering clear
goals, structured pathways, and a supportive learning environment. This framework
enables students to learn efficiently and effectively, enhancing their overall engagement
and enthusiasm. Therefore, the researcher argues that DMC creates optimal conditions
for boosting motivation and engagement in learning English related to computers. Clear
goals, supportive structures, positive feedback, and intense emotional experiences are

essential factors that promote a strong flow of motivation.
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The Role of Early Motivational Encounters

The research highlights the crucial impact of early motivational experiences on
developing DMC. Those who encountered English at an early stage, be it through media,
schooling, or interacting with native speakers, tended to establish a robust motivational
foundation. This aligns with Ushioda’s (2013) findings, which indicate that positive early
interactions with the target language can ignite curiosity and cultivate a long-standing

interest, setting the stage for significant motivational experiences in the future.

Sustaining Motivation in ESP Contexts

A notable insight from this research is the importance of clear objectives, well-defined
triggers, and nurturing environments in sustaining DMC within ESP learning. Students
who could connect their English learning to specific academic or career goals
demonstrated impressive commitment and enthusiasm, reflecting the goal-oriented nature
of DMC described by Dornyei et al. (2016). The ESP context, focusing on practical and
professional applications, amplifies the relevance and immediacy of students’ goals,

thereby strengthening their motivational currents (Basturkmen, 2010; Hyland, 2013).

Based on the interviews, students' experiences with English learning vary and are
influenced by different situations and conditions. The first participant, Ridho, became
interested in English during elementary school. His interest grew with the arrival of a
native speaker at his school to teach and offer a course. This early exposure and interaction
with native speakers played a crucial role in shaping his motivation and establishing a
strong foundation for his learning journey.

Ridho: I first learned and liked English when I was in elementary school
(SD), grades 5 to 6. At that time, several people from abroad came to

school to open an English course, so I took the time to participate. I
participated for approximately two years.

Like Ridho, Aulia also initially learned English during her vocational high school
years and took an English course. However, she still encounters challenges in learning,
particularly with vocabulary. She overcame these obstacles through hard work and support
from her lecturers and friends. This underscores the importance of a supportive learning

environment in maintaining motivation.
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Aulia: I have experience discussing English since I was in the 2nd grade of
the Vocational High School (SMK). I once took a course, but after
entering college, I stopped. Before college, English vocabulary was
the most difficult for me.

The study shows that DMC among EFL-ESP learners is a dynamic process influenced
by personal aspirations, early experiences, and nurturing learning environments. This
understanding provides important guidance for educators aiming to promote lasting

motivation in language learners, especially in specialized or vocational contexts.

CONCLUSION

These findings contribute to a growing body of literature on DMC in language
learning by illustrating how EFL students in ESP settings experience and maintain intense
motivational episodes. The results pertain to the four core areas involved in students'
experiences in learning ESP. Thus, they support and expand upon previous research by
highlighting the interplay between personal vision, triggering events, supportive structures,
and positive emotional experiences. Additionally, they suggest that ESP contexts, with
their clear professional pathways, may be particularly conducive to the development of
DMC.

Furthermore, the students' experiences indicate that learning English vocabulary
related to computers is a multifaceted process shaped by practical needs, personal interests,
supportive tools, emotional engagement, and the joy of learning. Each student's journey
illustrates a dynamic interaction between motivation and effective learning strategies,

resulting in the successful acquisition of technical vocabulary.

REFERENCES

Al-Hoorie, A. H. (2017). Sixty Years of Language Motivation Research: Looking Back
and Looking Forward. Sage Open, 1), 2158244017701976.
https://doi.org/10.1177/2158244017701976

Basturkmen, H. (2010). Developing courses in English for specific purposes. Cambridge
University Press. (n.d.).

Creswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five approaches
(third edition). SAGE.

Creswell, J. W., & Creswell, J. D. (2017). Research design- Qualitative, quantitative, and mixed
methods approaches. Sage publications. (n.d.).

e-ISSN: 3025-1575 | 347



Deci, E. L., & Ryan, R. M. (2000). The “What” and “Why” of Goal Pursuits: Human
Needs and the Self-Determination of Behavior. Psychological Inquiry, 11(4), 227-268.
https://doi.org/10.1207/S15327965PLI11104_01

Dornyei, Z., Henry, A., & Muir, C. (2016). Motivational currents in language learning:
Frameworks for focused interventions. Routledge, Taylor & Francis Group.

Dornyei, Z., Ibrahim, Z., & Muir, C. (2014). 10. ‘Directed Motivational Currents’:
Regulating Complex Dynamic Systems through Motivational Surges. In Z. Dérnyei,
P. D. MaclIntyre, & A. Henry (Eds.), Motivational Dynamics in Language Learning (pp.
95-105). Multilingual Matters. https://doi.org/10.21832/9781783092574-012

Dornyei, Z., Muir, C., & Ibrahim, Z. (2014). Directed motivational current: Energising
language learning through creating intense motivational pathways. In D.
Lasagabaster, A. Doiz, & J. M. Sierra (Eds.), Language Learning & Language Teaching
(Vol. 40, pp. 9-29). John  Benjamins  Publishing = Company.
https://doi.org/10.1075/111t.40.01dor

Dornyei, Z., & Ushioda, E. (2011). Teaching and researching motivation (2nd ed).
Longman/Pearson.

Giimiis, O., & MuiR, C. (2020). Directed motivational currents: An agenda for future
research. FEurasian Journal of Applied Linguistics, 499-517.
https://doi.org/10.32601/¢ejal.834661

Henry, A. (2019). Directed Motivational Currents: Extending the Theory of L2 Vision. In
M. Lamb, K. Csizér, A. Henry, & S. Ryan (Eds.), The Palgrave Handbook of Motivation
for Language Learning (pp. 139-161). Springer International Publishing.
https://doi.org/10.1007/978-3-030-28380-3_7

Henry, A., Davydenko, S., & Dornyei, Z. (2015). The Anatomy of Directed Motivational
Currents: Exploring Intense and Enduring Periods of L2 Motivation. 7he Modern
Language Journal, 99(2), 329-345. https://doi.org/10.1111/modl.12214

Hyland, K. (2022). English for Specific Purposes: What Is It and Where Is It Taking Us?
ESP Today, 10(2), 202-220. https://doi.org/10.18485/esptoday.2022.10.2.1

Ibrahim, Z. (2017). Parameters Inducing Motivational Surges in Second Language
Learning. UKH Journal of Social Sciences, 1(1), 24-33.
https://doi.org/10.25079/ukhjss.vinly2017.pp24-33

Jahedizadeh, S., & Al-Hoorie, A. H. (2021). Directed motivational currents: A systematic

review. Studies in Second Language Learning and Teaching, 11(4), 517-541.
https://doi.org/10.14746/ss11t.2021.11.4.3

Karimi, M. N., & Parsamajd, Z. (2024). Factors Maintaining EFL Learners’ Directed
Motivational Currents in Learning English: An Activity-Theory-Informed Multiple
Case Study. English Teaching & Learning. https://doi.org/10.1007/s42321-024-
00185-w

Kormos, J., & Csizér, K. (2014). The Interaction of Motivation, Self-Regulatory
Strategies, and Autonomous Learning Behavior in Different Learner Groups.
TESOL Quarterly, 48(2), 275-299. https://doi.org/10.1002/tesq.129

e-ISSN: 3025-1575 | 348



Locke, E. A., & Latham, G. P. (2002). Building a practically useful theory of goal setting
and task motivation: A 35-year odyssey. American Psychologist, 57(9), 705-717.
https://doi.org/10.1037/0003-066X.57.9.705

Muir, C. (2020). Directed motivational currents and language education: Exploring implications
for pedagogy. Multilingual Matters.

Muir, C., & Dornyei, Z. (2013). Directed Motivational Currents: Using vision to create
effective motivational pathways. Studies in Second Language Learning and Teaching,
3(3), 357. https://doi.org/10.14746/ssl1t.2013.3.3.3

Murillo-Miranda, C. (2019). Directed Motivational Currents: A Case Study of EFL
Students in a Costa Rican Language Centre. International Journal of Education and
Research, 7(12), 45-58.

Nga Thanh, N. (14). LEARNER AUTONOMY IN LANGUAGE LEARNING: TEACHERS’
BELIEFS [Dissertation, Queensland University of  Technology].
https://eprints.qut.edu.au/69937/1/THANH%20NGA_NGUYEN_Thesis.pdf

Peng, Z., & Phakiti, A. (2022). What a Directed Motivational Current Is to Language
Teachers. RELC Journal, 53(1), 9-23. https://doi.org/10.1177/0033688220905376

Rasman, R. (2021). Motivational Currents of Indonesian Postgraduate Students Studying
Abroad.  International  Journal — of  Language  Education,  54), 296.
https://doi.org/10.26858/1jole.v514.19482

Sak, M. (2019). Contextual Factors that Enhance and Impair Directed Motivational
Currents in Instructed L2 Classroom Settings. Novitas-ROYAL, 13(2), 155-174.

Saldafia, J. (2013). The coding manual for qualitative researchers (2nd ed). SAGE.
Saldafia, J., & Omasta, M. (2018). Qualitative research: Analyzing life (First edition). SAGE.

Ushioda, E. (2011). Language learning motivation, self and identity: Current theoretical
perspectives.  Computer  Assisted  Language  Learning,  24(3), 199-210.
https://doi.org/10.1080/09588221.2010.538701

Zarrinabadi, N., Ketabi, S., & Tavakoli, M. (2019a). Directed Motivational Currents in L2:
Exploring the Effects on Self and Communication. Springer International Publishing.
https://doi.org/10.1007/978-3-030-05472-4

Zarrinabadi, N., Ketabi, S., & Tavakoli, M. (2019b). Directed Motivational Currents in L2:
Exploring the Effects on Self and Communication. Springer International Publishing.
https://doi.org/10.1007/978-3-030-05472-4

Zarrinabadi, N., & Khodarahmi, E. (2023). Investigating the consequences of
experiencing directed motivational currents for learners’ beliefs and self-perceptions.
Journal of Multilingual and Multicultural Development, 1-15.
https://doi.org/10.1080/01434632.2023.2197422

Zarrinabadi, N., & Khodarahmi, E. (2024). Some antecedents of directed motivational
currents in a foreign language. Journal of Multilingual and Multicultural Development,
45(4), 973-986. https://doi.org/10.1080/01434632.2021.1931250

Zarrinabadi, N., & Tavakoli, M. (2017). Exploring Motivational Surges Among Iranian
EFL Teacher Trainees: Directed Motivational Currents in Focus. TESOL Quarterly,
51(1), 155-166. https://doi.org/10.1002/tesq.332

e-ISSN: 3025-1575 | 349



